OAK)FIELD

PRIMARY SCHOOL

Our PLC
Relationships Policy

As a cluster of schools, we have created a relationships policy that is aimed at meeting the
needs of our Pencoedtre community.
Co-created by the following stakeholders from each of the primaries.

o Headteachers

o Deputy Heads

o Staff

e (hairs of Govervors

o TFamily Bugagers and Commuvity Engagement Manager

e Parents

e C(Children

BeRespectful | Be Iwclusive | Be Aspirational



Our Vision
Together we will create av inclusive, safe and enabling commumity where relationships flourish. we will strive
to ewsure that each child and every family v our commuvity can grow and aspire +o achieve their very best.

Our Behaviours

BeRespectful | Be Twuclusive | Be Aspirational .. to thrive as a collective learning community,
why ?
Purpose.

The purpose of this policy is to outline our approach +o why, how and what we do o build, maintain and at
+times repair relationships.
By fostering Healthy Positive Relatiouship Development not Behaviour Management, We are changing, ot
manaaging behaviour. We therefore do ot have a Behaviour Policy based on one set of rules with
punishiment, sanctions or isolations, but a policy that models inguiry, resolution and interactive repair.
We have one policy that is invested in supporting the very best possible relational health between:

> Adult to adult

> Child +o child

> Adult to child
The policy is for child, every family and all members of staff and is based on establishing trust between all
parties.
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Our National Wission is for us all to embody the Four Purposes with confidence and self-belief, but +this will
only come if we practice healthy behaviours each and every day in the hope that they become habits for life.
How
Privciples in practice:
we have agreed on the following underpiniing privciples to our relational practice:
® We are proactive in building and maintaiving relationships in order +o create a sense of community.
e TPositive relatiouships between all members of our school community are imperative +o our practice.
o When relationuships are positive and individual veeds are met, we are less inclined +o harm each other.
e Children and adults have a sevse of belonaing, feeling safe, secure and valued.
e People learn to cope with aspects of their lives with support from others by asking for support from
others.
e The importance of fostering social relationships i a school community is essential,
o Responsivility and accomntability for one’s own actions and their impact on
others, ‘T cant control anyone else, but T can control myself’
e TRespect for other people, their views, beliefs, feelings and circumstances.
o Commitment to an equitable process.
e Active nvolvement of everyone in school with decisions about their own lives.
e A willinguess to create opportunities for reflective chanae.
e Safeguarding is of paramount importance.
e Learving to be trauma informed will help give us an understanding in order to make a positive
difference.




® TFairness does not mean everyove getting the same thing, fairness means everyone aetting what
they need to be successful, whatever +their circumstances.

our aims:

v each of our schools we will commit to developing positive, healthy relationships avd recoomise that
knowing how +o get along with others is a lifelong skill that ewables us to be and become the Four Purposes.

o We will behave in a respectful way and treat others with cousideration and empatiny.

e We will ensure that all children and adults have a sewse of belonging, fecling safe,
secure and valued.

e We will maivtain a safe, happy and calm environment which encourages vdividuals +o achieve their
own potential throuagh an aspiration to be the best version of themselves.

e We will kuow our rights and respect the rights of others.

e We will support the development of positive behaviours with strategies o mavage and control our
own emotions and actions.

e We will provide a clear and consistent approach.

e We will teach, foster, vurture and value strong and healthy relationships.

e We will find motivation “to do the right thivg because it is the right thivg to do’

o We will be honest and expect honesty in order to build trust,

e We will not judage, or label and we will be allowed to make mistakes and learn from thewm.

e We will feach equity to aain edquality

What- Learning and Teaching

We commit to remembering that ‘all behaviour is a form of communication’. This will allow us o better
wnderstand the wider context v any given situation. No-one is +o be defined by their behaviour but actions
have conseduences. We will actively work with each other to resolve problems and conflicts and we won't shy
away from Nonest conversations or ignore issues. Our relationship policy is a tool used +o promote good
relationships and develop consistency. T+ wmeans that people cam collaborate with the common purpose +o
support evervove learn how to aet alovn@‘

A child's behavior is not always what i seems

*Echavior 15 communication?

What we see: Behavior

What we don't seas

‘We will not label a ehild nangh+y’

Children are wot defined by their behaviour — this method of communication is mormal’ for them.

Children and adults can make the wrong choices based on our expectations of ‘ormal” behaviour.

For this reasow, children canot be defined by the behaviour they demonstrate. Children can make mistakes
and learn from them.

Everyove is at different starting point daily and we must empathise with what has happened and
understand the context. Based on their life experiences, this is an individual experience for every child. we



deal with the wrong choice that has beew made and move on, supporting individual children +o have
ownership over their personal choices and actions.we will talk to and listew in order +o understand.
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we will commit +o not using harsh voices, shouting, put downs, criticisms, shaming (provew to be damaging
psychologically and neurologically).

Consequences for behaviours should be linked +o the context of the situation and viewed as a +eachable
moment’ that supports the child / childrew in moving forward and making a differewt choice in the future.

Whew +alking to the child, we refer to the belhaviour actions and not the child e.q. “T don't like +he choices
ou just made”.

Children should know that they are vot defined by an event. They are allowed to make mistakes and cam

learn from +hem. Once a situation is dealt with it is finished and this needs +o be clear +o both child and
adult,

Restorative Approach:

Aiming to be a restorative practice involves developing a mindset that affects everything we do. T+ means
that ‘one size’ can’t fit all. Wawny of our childrew have additional needs and require wmore fime and space +o
explore their emotions and appropriate coping strategies. We are committed to an ivclusive approach vo
matter what the level of the veed is. Likewise, all our families face their own personal challenges. we live in
a community that is under-resourced and therefore we offer support to families whatever their situation.

Restorative Priuciples

Respect: Listening +o others’ opinions and learning +o value them.

Responsibility: Taking responsibility for our own actions.

Repair: Tdentifying solutions that can repair harm and ensure belhaviours are not repeated.

Re-integration: Working throngh a structured and supportive process that aims to solve the problems and
allow the relationships +o thrive.

Restorative Practice

o Tfiucidents are sustained or reoceur, a restorative conference may need o +ake place with all the
appropriate affected people.

o Covsequences will be appropriate and will be chosew and agreed between all involved. we will ensure
that a conseduence is never associated with a curriculum area e.9. writing lines, r@adim@, times
tables.

o Teedvack to parents should be given whew a child has been harmed. Ay member of staff should use
their professional yudgement as +o whether the parent of the harmer is informed of the incident. T+



should always be made clear +o the parent that the situation was dealt with in a restorative
manner and that the situation is resolved.

e We will agree to apologise v order to +ake responsivility and repair. This can be child +o child, adult +o
adult or adult +o child.

Clarity of Approach:

Process of Respounse

Focus:
e Tor every child to demonstrate being safe, being respectful and being the best they can be from
theilr starting point. Changing not managing behavionr.

Wrong behaviour choice:
e Child vot safe, child not being respectful, child not being the best they can be, child not being kind.

Adult wind-set at time of incident:
e Where is it happening?
o Have the child’s basic needs been met prior to behaviour choice being made?
e What has happened before the wrong choice has been made?
e What is the child tryivg to commumicate?

Use of comimon language to diffuse a situation, pre-empting a wrong choice being made:
‘. make the right choice +o keep yourself [ others [ me safe.’

‘. T wouder if.. )

“w I am thinkivg...

‘. T voticed ...\

Wrowg choice is made:

o Tdentifying the trigaers, predicting +riggers and knowing what to do before they happen. This is
the purpose of a One-page profile and why i+ veeds to reflect on constantly. To be flexible and adapt
strategies, using of emotionally available adults and appropriate resources.

Evconraging self-regulation:

o What does wormal’ look like for this child?

o Are they v a position to take ownership of their behaviour?

o Have their basic veeds beew met?

o Tdentify a ‘'safe’ place for child +o self-regulate or give time to ‘calm’ down. The length of time
needed will be specific +o the ndividual and situation.

e Use relate-regulate-reflect alwaysll Never miss the reflect and try +o ewsure it happens the same
day where possible.

Action:

e Tailored to individual's wrong choice. Not everyone aetting the same consequence bt everyone
getting what they veed to be successful.

e Not everyone's nov-negotiables can be the same, the list veeds +o be made with and for the child.




o Whewever a conseduence is put in place there needs to be a reflective conversation and sometimes an
action to put the relationship back on track or +o move towards tolerawce.

Conseduences — After the behaviour:
e Woving forward, not loss of rights, e.9. physical activity or learning experiences. We understand +hat
this is the ideal and not always possible.
e Loss of right +o physical activity or learning experience are used +o prevent and protect from
further incidents — ot resolutions, such as, alternative provision or supported with resources or an
adult,

Structured and supportive response to wrong behaviour choices:
Others do vot feel safe around you whew v the playground [ during PE [ in the class. How can we ensure
others feel safe?

e Observe other role models whilst walking with a teacher at playtime, whilst class do PE.
e Spend time with the person they have made feel un-safe to repair relationship.

e Come up with a set of rules together, “Playivg safely’.

e Watch good role models instead of participating in the vext session.

What are our von-negotiables:
A child is not allowed o cause harm either with words or actions +o avother human being without a
conseduence. This conseduence means that they lose the right to be with +the rest of the class.

Strategies used, Whew self-regulation has not worked:

Low level and out of character (first offence)

Calm space provided for restorative conversation with action to show they are genuinely sorry and can move
ov.

WINE (Wowder, imagine, votice and empathy) and PACE (playfulvess, acceptavce, curiosity and empathy) are
used as a common language.

Communication with Parents

Feedvack +o parents should be aiven whew a child has beew harmed by words or actions. Any member of
staff should use their professional judgement as whether the parewt of the harmer are informed of the
ncident. Tt should always be made clear +o the parewt that the situation was dealt with in a restorative
manver and that the situation is finished now as all parties involved left feeling the situation had been
resolved. Trust is veeded from both parties that the situation has been hawdled and is vow over!

The vew approach is ackvowledgement and positive feedback ot praise or rewards!
Rewards are: Tndividual motivators for the child
e We don't waut our children to become reward-addicts or crowd-pleasers, but be self-motivated,
faithful to themselves, following their own interests and be hooked on school and learnivg.
e Some children will need extrivsic rewards for short term goals and with the aim of getting them
motivated o learn.
e Replace rewards with appreciations and ackvowledgment at a persoval level.

Exclusions- whilst we want +o have an approach where we are preventative rather than reactive we recoguise there
are fimes when things go wrong for a child avd a time away from school is necessary +o put support measures in
place and rebuild relationships. Following any period of exclusion a reinteqgration meeting will be planved with a focus
on rebuilding relations using restorative approaches.



As a PLC we recognise the damaging effects of excluding childrew as it leaves them opew to social exclusion
which increases the chance of future harm. As a result, we ouly exclude when the child, other children or
adults are at risk of harm. As an individual school we need time to make a plan engaging other agencies in
providing support. When a child is in ‘crisis’ and in an increasing state of dysregulation, our +eam will work
with a Team Around the Family (TAF) approach to utilise our exterval support to put strategies of
support v place. This may wvolve adapting the child’s timetable (reducing), learning space and usivg
additional resources cluding available adults. When an offence is committed more thaw once then the
number of days of exclusion cav increase at the discretion of each school. We commit +o having regular check
ins with each school o moderate how we are excluding and +o andit +he purpose of exclusions. This will lead
to a more consistent approach. Goverving body to be informed about any exclusion undertaken by the head
teacher.

eaie Il
Clear expectations givew o all childrew’s wcluding;

* Provide a safe environment for learnivg

o Show visible kindness and visible consistency

e (ive compliments, eye contact and use wames

o A fresh start is given every day

e Notice the umvoticed

e Ramp Up recogmition

e Praise v Public and Reprimand in Private

e Positive reminders

e Positive reminders for those around the child

o Adult to move to closer proximity of the child with a positive reminder givew

* Warwing given

e Restorative conversation - adult to be present with the child +o discuss how +o “fix’ this behaviour,
even if that is the next day. Usually this will be ov av individual basis. These are givew discreetly
and vot publicly, there are desiguated areas for these conversations to happen.

o  Thavking the child when they do what vou have asked. Adults to iguore any secondary
behaviours that occur and address later,

“Top Tips’ for implementing an Attachment Aware
Approach Recognise behaviour as a form of

communication

Consider what might be underpiniing a pupils behaviour. Don+ immediately seek within-child explavations -
e.). labels such as ADHD, ASD. Consider the pupil holistically/ in context. Their behaviour might be a very
normal response to adverse life experiences.

Prowmote a positive approach

o Spot pupil behaving well/ doing the right thivg.

o Offer specific and descriptive praise (or for those pupils who find it difficult to accept praise, offer
discrete won-verbal feedback).

o Avoid global statements such as “good boy”.

Differentiate expectations




o How long should you expect a pupil who is hypervigilant +o sit still during carpet time or worship?

o What might be realistic expectations (in terms of approach to a +ask) for a pupil who is
terrified of failure? Remember that work-avoidant behaviour can be linked +o a fear of taking
risks/feelings of vulnerability — even the risk of asking for help.

o Wodel and explicitly teach what is veeded for ‘readiness +o learw’, cluding promoting a arowth
mindset approach.

o Set up the expectations accordingly, so that pupil isn't set up to fail.

Differentiate response
e  Some pupils perceive/experience public verbal reminders/prompts around expected behaviour very
shaming,
o Cousider von-verbal cues/aestures (agreed with the pupil, which can also powerfully remind +hem
that you are holdivg them in mivd).

o Always ensure that any disapproval expressed is of the behaviour and ot the person (i.e. maintain
a sevse of unconditional positive reaard).

Relationships first!

“Bvgage, don'+

Enrage’

‘Conmection before Correction’

The 3 Rs: Regulate, Relate,

Reason’

Remember empatiy comes before limit-setting/problem-solving around the behaviour.

Use emotion coaching avd attachment aware scripts

.9, “I'm wowdering if (you are shouting out “this is boringl” becanse) vou feel scared abount getting the
answer wrong? T know what that feels like, it can be really scary to have a ao at something, v case vyou
might fail”.

The success of a whole school attachiment aware ethos relies on a consistent approach that is embedded
across our school, through policy development, choice of language, won-verbal behaviours, and communication
with families, as well as those outside of the school commumity. Ove or two key adults’ working to suppor+
a pupil using attachment aware approaches is ot evough. We need the whole school community +o be signed
up to an attachwment aware approach.

Use agreed tools for recording, movitoring and sharing planned strategies/support/progress around
belhaviour so that they cam be consistently implemented.



Examples:

Personal Education Plans (PEPS) for Children in Care and Previously v Care;
Positive Handling Plans (Risk Assessments) (PHPs);

Tudividual Development Plaus (IDPs) [ Individual Behaviour Plans (TBPs);

Ovie Page Profiles. These should highlight strengths and areas of resilience - not just withiv child but also
family/community factors. Tuclude key triggers to avoid escalating situations (e.9. usivg a loud voice/
threateving body language/ publicly admovishing/ confrowting). Childrew and their families need +o be involved
and cewtral +o this process. Consider who else might need o be involved v support — e.0). other key adults
or anewcies such as CAMHS or Social Care workers.

Small actions can make a big differencel

Even smiling at/areeting a pupil ov their way into school cav really add +o their sevse of belonging/ feelivg
liked, respected and valued.

Don't expect immediate results or returns!

A child might be very dismissive of you behaving in a kind/empathic manver towards them, but +his doesn’+
meav that vour actions weren+ important, or valued! Tt may just mean they are viot in a good place +o be
able to receive kinduess and/or that they need lots wmore experiences of this positive approach/kind
behaviour +o even begin o intervalise a positive sense of self.

Expect sabotage from some children and name i+, where appropriate.

Dan Siegel’s ‘Name i+ +o +tame it'. For example, “Amy, T am wondering if you trashed the room because it
feels like too much pressure on you o keep showing such good behaviour all morving, and maybe you are
scared of disappointing me or yourself?”

Recoguise  that what vou feel is a likely ivdication of how the child feels. If vou feel
helpless/stuck/frustrated/angry, this is often an important ndication of how the child is feeling inside and
what they are projecting ont,

Be cantions around sugaestions of a ‘fresh start’

Often people start to look for fresh starts such as avother school for a pupil whew they feel stuck. Don'+
assume anvovie else will be able o manage the behaviour any better/ feel less stuckl The problem just
becomes someone else’s o deal with! Always cousider whether this is really best for +he child. Often children
who unconscionsly push others away through their behaviour are the oves who have experienced the most
rejection and are wmost successful at being repeatedly rejected/ excluded.

Recordivg Behaviour Twcidewts

Wy Concern - staff will record on Wy Concerv the following behavioural information: incidents around racism
or protected characteristics, bullying, fighting, vandalism and exclusion. Exclusion will be reported to the Local
Authority and will be recorded on the child’s record on STMS, Parents can redquest +o see their child’s records
at any time and will be offered this following aw exclusiow.

what?

Learving and Teaching

we will commumicate using a common language across our schools that comes from research and professional
learning. This +raining will be at different levels depending ov the needs of the staff. we will +each healthy
relationships and also address what an unhealthy relationship looks and feels like. We start by identifying




our children and parents wants and veeds. This is done using a Community Focused Schools (CFS)approach.
Our schools all have systems and processes that explore WMaslow’s “hierarchy of needs” (see diagram below).
Al members of staff are respousible for supporting the behaviour of pupils across the school. Attachment/
building relationships is everybody's business!

Ovie Page Profiles

Twdividual one-page profiles will detail any specific strategies to support children who may reduire additional
provisions. The key features of any individual ove page profiles will be pulled toaether into a class placement for
ease of reference for all staff involved with the child.

Shared Lgugmgc

wWhew supportivg pupils +o understand their behaviour von-judaemental language is used such as;

Do you need a hawd...7 (adult to adult)

T wowder
T'm here

Weet our children
and families where
they are.

Self- Self-fulfillment
actualization:
achieving one’s

full potential,
including creative
activities r
Esteem needs: i i

prestige and feeling of accomplishment Psychological | C h [ Id

needs

Belongingness and love needs:

intimate relationships, friends Fa m i |
Safety needs: ?
security, safely Basic
need
Physiological needs:

food, water, warmth, rest

needs CﬂmmUﬂit‘f

School

Approach/Professional Key Professional +erminology/learving

learning

Trauma Informed PACE- Play, acceptance, curiosity and empathy
X2 wmodels ZRs-Regulate, relate ond reason

ACE- Adverse childhood experiences
WMotional- tool used to identify and +rack triggers and progress of
interventions- fear/pavic and grief systems.

Whole school Approach
+o mental health and
wellbeing

Bvery school nas an awual action plav linked +o improving practice.
RSE-Relationships, sex and education — Jigsaw is used as a scaffold and +o
support progression.

Psychology, mental health ond weuroscience are part of our curriculum offer
and taunght ot an age appropriate level.

Emotional coaching

Restorative Practices

Butilding-maintainivg-repairing

Restorative Conversations

Restorative Conferences- circle time to explore
Mediation

Ewmotional Literacy
Support Assistants

ELSA is initiative developed and supported by educational psychologists who
apply psychological knowledge of children’s social and emotional development
+o particular areas of need and +o specific case.

SELFIE- questionaire for all children




This table is individual to the school- we are all at different stages of development,

Each of our schools endeavour to provide all children with a clear, confidewtial and non-shaming system
of self-referral to an adult and safe space to get help/talk time.

WHAT:
Buildivg, What Who Whew Where
WMaintaining | Restorative Child to child Giving avd receiving Quiet, calm area
and Questions Adult +o adul+ feedback at the right
Repairing T e el | | Adult to child time
Relationships 7|
) =
Circle time/Teuln Child +o child X2 weekly and as and | In class and
time- phase 3 Adult to child when veeded additional learnivg
spaces
Stands, apologies and | Child o child weekly Teulu time — Classes and
appreciations Adult +o adul+ phase 3 additional learnivg
Adult +o child Staff meetings spaces
SER day Staffroom
Classroom Child +o child As and when they are | In class
Restorative Adult o child needed
Conferences
Restorative Child +o child As and when veeded Community centre
Conferences Adult to adult+ Office area
Adult to child Cwteh
Residentials and Child 4o child Phase 2- residentials | Various offsite
team building Adult o child Phase 2 - away days | locations
trips/away days +o Adult +o adul+ Phase 1- local visits
build relationships
Good Food café Child +o child Every Thursday Community centre
Coffee and a coteh Adult to child evening
UP-Warm space Adult to adult Every Friday
lunchtime
Travsition Plawning Child 4o child End of the year All classes
and provision Adult +o Child
Relationship Iuguiry | Child +o child Start of every year- T classes
Adult to Child 2 weeks
cwtch — a place to go | Child +o adult YERTZ Safe space to
with an emotionally self-regulate
available adul+
Social targets Child +o child Every week Each vear group
Adult +o Child
Peer Mediators Child +o child MA4-MG I classes and at
active breaks
Meet and Greet Child +o child Daily at the start and end | Entrauces +o
Adult +o child of everyday school
When a vew family start
Adult o adult Aunyone who visits the
school
Parent/teacher Child +o adul+ Termly Community centre
conferences (phase 3) Canteen

Adult +o adul+

Parent relationship
workshops

Adult to adult+

Twice a year

Community centre

Check in and check Adult o child Daily and planved for Safe spaces
outs ndividual child
14 support child Child Anunally — wore often | Iw classes

Ove pagje profile for
every child
Play therapy

whew veeded
ALN/CLA




11 support family Adult to Adult+ Self-referral or Safe space
With FEOs or outside with/through family Cwtch
anewncies enganers Community centre
Staff ovly | Individual and team | Adult +o Adult All staff anmmally and | Using online
+ype coach PL (Staff) updates thronghont resource and
the vear
Supported by
orgamisational
Psychologist
Staff meeting Adult to Adult All staff to meet In staff roowm
(Staff) weekly to share
appreciations,
apologies and stands
Key Terms Cluster Definition
Respectful A respectful relationship is one of mutual respect, trust, good communication,
mwiderstanding avd honesty. Beivg in a relationship should be a positive
experience for both people.
Aspirational A strong desire o want o achieve success.
A belief that you can achieve success.
What success means is defined and personal +o the individual,
Twclusive You feel welcome, valued and vou belona. fou get the right support o develop
your needs and achieve qour goals.
Equiity WMeeting every individual at their starting point
Belhavionr Ts a form of communication or action as an emotional response
Fairness Does vot mean edual, i+ means treating our children and families as
individuals and supporting them to +ake ownership of their choices and
actions.
PRewards Tndividual motivators for each child
Covsequences wWhat happens after the behaviour.
WMoving forward, not less of rights, e.0. physical activity or learnivg
experiences. We understand that this is the ideal and vot always possible.
Punishment we do not puvish children. We do give conseduences o negative actions.
When children receive a punishwment, it does ot address the reason why or
repair the relationship. We do accept the feelings vot the behaviour and look
to understand why.
Disciplive WMeans stratesies and practices +o behave in an appropriate way
Self-reaqulation Knowing what they need +o manage their own emotions and actions
BM“\{W@ Behaviour that is repeated and
o intended +o hurt someone either physically or emotionally
° often aimed ot certain groups, for example becanse of race, religion,
gevder or sexual orientation
Supervision Emotional support avd problem solving for adults with peers or with experts,
such as educational phycologists.
Emotionally Available An adult who is named by the child +o talk +o whew veeded. They have the
Adult+ time and space to spend +ime usinig WINE - Wonder, Timagine, Notice and
Empathy




So What ?

we will evaluate the success using our aims of this policy with regular checks of our schools. This will reflect
on what is happeving in practice and identify clear next steps for development and professional learnivg. By
defining our core values, we have created our own success measures.

Tuduction, Development and Support

we will hold each other +o accomnt using this policy. We ask that all stakelolders must read and agree o
the relationship policy and principles ow entrance to a PLC school.

Parewts/Guardians: Family school contract

Staffl/Govervors: Read and sign the policy

Children: classroom agreements

Childrew
All children veed +o build positive relationships +o thrive. For some +this may +ake longer or veed more
support thaw for others.

The traunsition process for all of our children is tailored around +he ndividual needs of the child. For some
children i+ may be agreed that a staggered tramnsition is appropriate to support the process. This will be
led and reviewed by the ALN Team accordingly.

For all children starting at+ a PLC school, there is an induction process. As part of this process, we work
closely with the child and family to ensure that they are aware of the rountives of the day, the expectations
i terms of behaviours and the support available v school. We will also ensure that we have communicated
with the parents/carers and previous setting to obtain all relevant and key information about the child to
support our understanding of their veeds on entry.

Staff

All nvew staff +ake part in av induction process. Part of this process is o introduce them +o key recordivg
systems (My concern, Edukey), key policies and procedures. The new member of staff will also work closely
with the class team to ensure that they are aware of the needs within the class and that key information
about the child is communicated and understood. Feedvack is gaived followivg the completion of +he induction
process avd any additional +raiving veeds are identified.

For all stakeholders involved, there will be an ongoing professional learning ewtitlement linked +o the PLC
principles of practice. All staff read and sign their commitment to our PLL relationship policy When they
start and awunally thereafter. The policy will be reviewed, updated and agreed annally and therefore needs
to be agreed annally by all stakelolders.



Pevcoedtre Learnivg Community (PLC)
Relationships Policy- summarised version

Together we will credte an inclusive, safe and enabling community where
relationships flourish. We will strive to ensure that every child and every family in
our community can grow and aspire to dchieve their best.

- J
4 N\

To ensure we hdve a relationships policy that is designed to meet the needs of our

children and our community. Our aim is to provide consistent and effective
J

support for healthy relationships.
. J

Why: The purpose of this policy is to outline our approach to why, how and what we do to build, maintain and, at times, repair
relationships. By joining one of the PLC primary schools, we dsk that you commit to putting relationships at the forefront of our

loralc'tice.

By fostering Healthy Positive Relationship Development not Behaviour Management, we are changing, not mandging behaviour.
We therefore do not have a behaviour policy based on one set of rules with punishments, sanctions or isolations, but a policy that

models inquiry, resolution and repair.

We have one policy that is invested in supporting the very best possible relational health between:
»  Adult to adult
»  Child to child
»  Adult to child
How: In edch of our schools we will commit to developing positive, healthy relo\'lfior\shilos and recognise that knowing how to get
along with others is a lifelong skill that enables us to be and become the Four Purposes.
*  We agree that safeguarding of children is the most important thing.
e We will behave in a respectful way and treat others with consideration and empathy.
e We will ensure that all children and adults have a sense of belonging, feeling safe,
secure dnd valued.
e We will maintdin a safe, happy and calm environment which encourages individuals to achieve their own potential
through an aspiration to be the best version of themselves.
e We will know our rights dnd respect the rights of others.
e We will support the development of positive behaviours with strategies to manage and control our own emotions and
dctions.
*  We will provide a clear and consistent approach.
e We will teach, foster, nurture and value strong and healthy relationships.
e We will find motivation ‘to do the right thing because it is the right thing to do’
e We will be honest and expect honesty in order to build trust.
e We will not judge, or label and we will be allowed to make mistakes and learn from them.
e We will teach equity to gain equality.

What: We will learn and grow as restorative schools, as a collaboration as a community.
Restorative Approaches

Respect: Listening to others’ opinions and learning to value them.

Responsibility: Taking responsibility for our own dctions.

Repair: lo{entifjing solutions that can repair harm, and to ensure behaviours are not repeated.

Re-integration: Working through a structured and supportive process that aims to solve the problems and allow the relationships
to thrive.



Why are we introducing this policy?

We know that children, like us, have their good and bad days. When things don't go well we need to intervene. When
this happens your child and yourselves have to be reassured that we are doing so Fo\irlj, consistently and with an
understanding of what has occurred and what triggered it. This doesn't medn that all chdnges in a child'’s behaviour
should be punisheo( or corrected in some way. We see builo(ing. maintaining dnd sometimes repairing relationshilos ds
the key to tackling the way our children learn.

Because this may be o new approdach to some of you we wanted to make sure that you were fully informed about the
policg, could ask questions and are supportive.

Developing the Policy.

We have discussed the need for this policy across all schools. staff have contributed their ideas as have some parents
and children. Like all policies it has quite a lot of detdil and you are welcome to read the full document on our
website. Given that many of us have little time we hdve produced a short summary which we recommend you read
before signing this dgreement (insert link or possibly print overleaf with agreement).

We will make changes based on feedback from you and your child as well as staff. This shouldn't mean that you can't
rdise dny questions about the policy and its impact at any time.

The approdch is a broad one as it has to deal with single small incidents as well as more serious problems to enable
every child to thrive.

A consistent approach
We want to reassure you that your child is being supported in a consistent way. This is at the heart of our approach
ds a restorative school. This medns we understand that our children, families and staff give their best when their
needs are met, when they feel safe, and when they understand their relationships with others. This means allowing
time to listen to the voice of individuals, staff and families. All members of staff are responsible for supporting
the behaviour of pupils dcross the school. Attachment/ building relationships is everybody's business!

By learning about why
we behave +he way we
do we learn how to
change behavioars into
habits.
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OAK)FIELD

PRIMARY SCHOOL

Together Everyone Achieves More
Head Teacher: Mr Tweedley

Relationskilos Policy-Home School Agreement

N\ 7 N\
Together we will create an inclusive, safe and enabling community where

relationships flourish. We will strive to ensure that every child and every family in
our community can grow dnd aspire to achieve their dreams and passions.

J
N\ N\
To outline our approach to why, how and what we do to build, maintain and at

times repair relationships. By joining one of the Pencoedtre Ledrning Community
primary schools, we ask that you commit to putting relationships first.
o

J J

By fostering Healthy Positive Relationship Development not Behaviour Management, We are changing, not managing
behaviour. We therefore do not have a behaviour policy based on one set of rules with punishment, sanctions or

isolations, but a policg that models enquiry, resolution and interactive repair.
We have 1 policy that is invested in supporting the very best possible relational health between:
> AO(MHT to O\O(MHZ
» Child to child
»  Adult to child
How: We will develop positive, hea\lﬂr\g relo\'tior\skilos and recognise that knowing how to get ollong with others is a
lifelong skill

Our aims are to achieve the following aims in partnership:

® We dgree that safeguarding of children is the most important thing.

e We will behave in a respectful way and treat others with consideration and empathy.

e We will ensure that all children and adults have a sense of belonging, feeling safe,
secure and valued.

e We will maintain a safe, kaf’f’fﬂ dnd calm environment which encourages individuals to achieve their own
potential through an aspiration to be the best version of themselves.

e We will know our rights and respect the rights of others.

e We will support the development of behaviour with strategies to manage and control our own emotions and
actions.

*  We will provide a clear and consistent approach.

e We will teach, foster, nurture and value strong and heo\lthj reloltionshi!os.

e We will find motivation ‘to do the right thing because it is the right thing to do’

e We will be honest and expect honesty in order to build trust.

e We will not judge, or label and we will be allowed to make mistakes and learn from them.

*  We will teach equity to gain equality.

What: We will learn and grow as restorative schools

Restorative Approacbes

Respect: Listening to others’ opinions and learning to value them.
Responsibility: Taking responsibility for our own dctions.
Repair: Identifying solutions that can repair harm to ensure behaviours are not repeated.



Re-integration: Wovking ‘tlrwougk d structured and SuPPOV'tive process that aims to solve the pvoblems and allow the
rela\’cionskips to thrive.

Why are we introducing this policy?

We know that children, like us, have their good and bad days. When things don't go well, we need to intervene. When
this happens your child and yourselves have to be redssured that we are doing so consistently and with an
understanding of what has occurred and what has triggered it. This doesn't mean that all changes in a child's

behaviour should be puniskeo( or corrected in some way. We see builo(ing. maintaining and sometimes repairing

relationships as the key to tackling the way our children learn.
Because this may be a new approach to some of you, we wanted to make sure that you were fully informed about the
policg, could ask questions dand are supportive.

Developing the Policy.
We have discussed the need for this policy across all schools. staff have contributed their ideas as have some parents

and children. Like all policies it has quite a lot of detail dnd you are welcome to read the full document on our
website. Given that many of us have little time we have produced a short summary which we recommend you read
before signing this dgreement (insert link or possibly print overleaf with agreement).

We will make changes based on feedback from you and your child as well as staff. This shouldn't mean that you can't
raise any questions about the policy and its impact at any time.

The dpproach is a broad one as it has to deal with single small incidents as well ds more serious problems to enable

every child to thrive.

A consistent approac

We want to reassure you that your child is being supported in a consistent way. This is at the heart of our approach
ds d restorative school. This medns we understand that our children, families and staff give their best when their
needs are met, when they feel safe, and when they understand their relationships with others. This means allowing
time to listen to the voice of individuals, staff and families.

Why are we asking you to sign this agreement?

We feel that it is such an important development in the life of our school that we want to go ahead knowing

that we have your support and your trust.

We are introducing a new relationship policy that will guide apply to all children and staff in the Pencoedtre School
Cluster. This policy to work effectively requires the support of all our community, particularly you the parents or

carers.
Parent:
Headteacher:
Child:
We dgree to the aims and o\loloroolckes in the Relo\’cionskip Policy. I trust that school will have my
family's best interest at heart and manage behaviour in a restorative way.




Appendix

Key resources for staff avd parents

TITLE

LTNK

INFORMATION

Every Child Needs A Champion

nttpsi/ www ted com/talks/rita pie
8=
on_every kid veeds a cdnampion?la

nane=¢

Rita Pierson

TIuformation referevced in
Relationships and Behaviour Policy.
Importance of positive relationships

Everyday Heroes

ttpsy//www outule com/watch
V=5E-0eNcI1ES

Jaz Ampwar Farr

Belonging and the importavce of
instilling a strong sense of belongivg
for pupils

Impact of a sigwificant adul+

Impact of a siguificant adult

nttpsi/ I www youtube com/wateh2v=

omPdemwanNzQ

Tan wright
Impact of a significant adult ow life
ontcomes

ACES training

It/ mww vontube com/waten 2v=

VIMI T2 (NG

wellbeing and Nurture

nttpsi/ I www youtube com/playlist?lis
1=PL AWMArdZ ThUKWSTUNWESOd
25 Bazllbavoe

Safety
Belonging
Efficacy
Ageney

Love and Care

[Dr Daviel Siegel presevting a hand
model of the brain

Inttps:/ [ www.yontube.com/watch?v=a

MACTIFAOxW

Mmd@rsﬂm&hm@ how the brain works

Dr Dawviel Si@@@l: Name T+ to Tame
T+

Inttps:/ [ www.yontube.com/watch?v=2

cDLzppP4Jde



https://www.ted.com/talks/rita_pierson_every_kid_needs_a_champion?language=en
https://www.ted.com/talks/rita_pierson_every_kid_needs_a_champion?language=en
https://www.ted.com/talks/rita_pierson_every_kid_needs_a_champion?language=en
https://www.ted.com/talks/rita_pierson_every_kid_needs_a_champion?language=en
https://www.youtube.com/watch?v=5E-6eho11Es
https://www.youtube.com/watch?v=5E-6eho11Es
https://www.youtube.com/watch?v=omPdemwaNzQ
https://www.youtube.com/watch?v=omPdemwaNzQ
https://www.youtube.com/watch?v=YiMjTzCnbNQ
https://www.youtube.com/watch?v=YiMjTzCnbNQ
https://www.youtube.com/playlist?list=PL_1Wm8rqZThUKhSTUNw6SOd2sBaZUbavo
https://www.youtube.com/playlist?list=PL_1Wm8rqZThUKhSTUNw6SOd2sBaZUbavo
https://www.youtube.com/playlist?list=PL_1Wm8rqZThUKhSTUNw6SOd2sBaZUbavo
https://www.youtube.com/playlist?list=PL_1Wm8rqZThUKhSTUNw6SOd2sBaZUbavo
https://www.youtube.com/watch?v=gm9CIJ74Oxw
https://www.youtube.com/watch?v=gm9CIJ74Oxw
https://www.youtube.com/watch?v=ZcDLzppD4Jc
https://www.youtube.com/watch?v=ZcDLzppD4Jc
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